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Standard 3-4  The student will create written work that has a clear 
focus, sufficient detail, coherent organization, effective 

use of voice, and correct use of the conventions of written 
Standard American English. 

 

 

Teachers should continue to address earlier indicators as they apply to more 
difficult text. 

 
Instructional appendixes are provided as the baseline expectations for instruction 

and are not intended to be all-inclusive documents.  

 

Indicator 3-4.2 Use complete sentences (including compound sentences) 
in writing.  

 
Definition of Revised Bloom’s Verb  
Use    Apply a procedure to a familiar task 

 
Explanation of Indicator 

A sentence is a group of words that has a subject and its predicate and makes a 
complete thought. A sentence begins with a capital letter and ends with a period, a 

question mark, or an exclamation mark. 
 
 Subject: the noun or subject pronoun that is doing something or about which 

something is said 
 

The teacher looked at the student. (Noun does something - teacher 
looked.) 
The teacher is behind the overhead. (Noun is being talked about – 

teacher is.) 
The box was on the floor. 

 
 Simple subject: the subject without any modifiers 

The old house looked scary. 

 Complete subject: the simple subject and the words that modify it 
The old house looked scary. 

 
Predicate: part of the sentence that has a verb, together with all its modifiers, that 
defines the action or state of the subject   

 
 Simple predicate: main verb or verbs in the complete predicate 

 The old house looked scary. 
 Complete predicate: simple predicate and all the words that modify or 

explain it 

 The old house looked scary. 



 

May 27, 2009 2 

Compound Subject and Predicates 
 

A compound subject has two or more simple subjects.  
Dogs and kittens do not look alike. (Dogs and kittens make up the 

compound subject.) 
 

A compound predicate has two or more simple verbs. 

Tony sings and dances all the time. (Sings and dances make up the 
compound predicate.)  

 
Improving Sentence Style 
There are four ways to improve the sentences in paragraphs, essays and stories. 

 
1. Combine short sentences. 

You can combine short sentences using a key word.  
 Short sentences – The little dog jumped on me. It was a 

Chihuahua.  

 Combined sentences - The little Chihuahua jumped on me. 
  

 You can combine short sentences with a series of words.  
 Short Sentences – Lady bugs have black spots. They are also red 

and are small insects. 
 Combined sentences with a series – Lady bugs are small, red, and 

black spotted insects.   

  
2. Use compound sentences. 

A compound sentence is two or more simple sentences joined by a 
comma and a conjunction (and, but, or). 

 Two sentences – Most spiders spin webs. They use their webs to 

catch food. 
 One compound sentence – Most spiders spin webs, and they use 

their webs to catch food. 
  

3. Use different kinds of sentences. 

Declarative sentences make a statement. 
 The fastest dog is the greyhound. 

Interrogative sentences ask a direct question. 
 What kind of dog do you like? 

Imperative sentences give a command. 

 Name the largest type of dog. 
Exclamatory sentences show strong emotion or surprise. 

 A great dane isn’t the largest type of dog! 
4. Model sentences written by other writers (mentor text). 

You can improve your writing by following the patterns of sentences 

written by professional authors. This type of practice is called sentence 
modeling. 

 Find a sentence that you really like. 
 Decide what you will write about in your own sentence. 
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 Following the author’s pattern, build your sentence one part at a time. 
 

Fixing Sentence Problems 
 Fragment - A fragment is an incomplete thought. 

Every sentence needs a subject and a predicate to make sense. A 
sentence fragment is missing a subject or a verb.  

  Fragment - Sleeps in a tent. (The subject is missing.)  

Corrected - The boy sleeps in a tent. 
    

 Fragment - The dog in the yard. (The predicate is missing.)  
Corrected - The dog in the yard was barking.  
 

 Run-On Sentence - A run-on sentence occurs when two simple 

sentences are joined without punctuation or a connecting word. 
  The horse show was fun, the crowd loved Sally’s friendly horse. 

 Corrected  

  The horse show was fun. The crowd loved Sally’s friendly horse. 
 

 Rambling Sentence 
A rambling sentence occurs when you connect too many sentences with 

the conjunction and. 
I knew that Jan’s horse would get an award and I also thought that 

Sam’s horse would win something but I was not so sure that Sally’s 
horse would do well. 

  Corrected 

I knew that Jan’s horse would get an award and I also thought that 
Sam’s horse would win something. I was not so sure that Sally’s horse 

would do well. 
 

Instructional Progression 
The level of difficulty of the writing increases at each grade level. Additionally, some 
areas of focus for the use of complete sentences and variety of sentences differ at 

each grade level.   
 

What do students need to know before they can understand the 
use of appropriate sentence structure and sentence variety in 
writing?  

The production of written language is the latest developing, most 
challenging form of language use in humans. The act of composing 

and using written language draws on all the processing systems 
needed for reading (meaning, structure and visual cues) and others 
such as motor, memory and attention as well. Writing instruction 

should emphasize the writing process such as brainstorming and 
generating ideas, producing drafts, interacting with an audience in 

order to revise and improve the writing and using publication as a 
motivator to edit for conventions.  
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Within sentence structure and sentence variety, what have 
students been taught and what will they be taught learn in the 

future? The words in bold indicate a change from grade to grade. 
K-4.2  Generate complete sentences orally. 

1-4.2   Use simple sentences in writing.  
3-4.2  Use complete sentences (including compound sentences) 

in writing. 

4-4.2   Use complete sentences in a variety of types (including 
simple and compound sentences) in writing. 

5-4.2    Use complete sentences in a variety of types (including simple, 
compound, and complex) in writing. 

6-4.2  Use complete sentences in a variety of types (including simple, 

 compound, and complex sentences) in writing. 
7-4.2   Use complete sentences in a variety of types (including simple, 

 compound, complex, and compound complex). 
8-4.2   Use complete sentences in a variety of types (including simple, 

compound, complex, and compound complex). 

 
When teaching sentence structure and sentence variety, what 

connections, links, or ties can be made to other indicators? 
3-4.1 Generate and organize ideas for writing using prewriting 

techniques (for example, creating lists, having discussions, and 
examining literary models). 

3-4.3  Create paragraphs that include a topic sentence with supporting 

details and logical transitions. 
3-4.4  Use grammatical conventions of written Standard American 

English, including 
• comparative and superlative adjectives, 
• prepositions and prepositional phrases, 

• conjunctions (because, since, yet, until), and 
• nominative and objective case pronouns. 

(See Instructional Appendix: Composite Writing Matrix.) 
3-4.5  Revise the organization and development of content and the 

quality of voice in written works. (See Instructional Appendix: 

Composite Writing Matrix.) 
3-4.6  Edit for the correct use of written Standard American English, 

including 
• capitalization 

– geographic names, 

– holidays, and 
– historical and special events; 

• punctuation 
– commas in addresses, 
– commas in the greeting and closing of letters, 

– commas in compound sentences, 
– apostrophes in contractions and possessive 

nouns, 
– periods in abbreviations, and 
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– indentation of paragraphs; and 
• spelling 

– misused homonyms, 
– high frequency multisyllabic words, 

– words that have blends, 
– contractions, 
– compound words, and 

– orthographic patterns (for example, qu, 
consonant doubling, changing the ending of a word 

from y to ies when forming the plural). 
(See Instructional Appendix: Composite Writing Matrix.) 

3-4.7   Use correct letter formation when using manuscript and cursive 

writing. 
3-5.1.1 Create written communications (for example, friendly letters 

that include a greeting, body, closing, and signature and 
invitations that include the time, date, and place of the event). 

3-5.2  Create narratives that include characters and setting and follow 

a logical sequence. 
3-5.3   Create written descriptions about people, places, or events. 

3-5.4  Create written pieces (for example, riddles and jokes) to 
entertain others. 

 
Classroom Assessment  
Students should be taught and assessed using similar methods. For example, in this 

indicator, the verb is “use.” In third grade, written communications may be 
assessed during one-on-one writing conferences, during small group discussions, or 

as a written assessment. When students are assessed, they should be asked to 
show what they have learned in the same way they were taught. 
 

The primary focus of sentence structure and sentence variety assessment is to 
determine if students can use complete sentences. In addition, the writer should 

demonstrate the use of various sentence styles which include simple and 
compound sentence structure. Students’ writing skills could be assessed using 
sample literary and informational text, with multiple choice items addressing 

sentence structure and variety. In addition, the use of the Extended Response 
Scoring Rubric with a constructed response writing prompt also promotes the use of 

sentence variety.  
 
Suggested Instructional Resources 

Professional Texts 
Anderson, Jeff. Mechanically Inclined. Portland, ME: Stenhouse, 2005. 

Portalupi, Joann and Ralph Fletcher. Craft Lessons. New York: Stenhouse, 2001. 

Portalupi, Joann and Ralph Fletcher. Nonfiction Craft Lessons. New York: 
Stenhouse, 2001. 

Spandel, Vicki. Books, Lessons, Ideas, for Teaching the Six Traits. Wilmington, MA 
Great Source, 2001. 
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Spandel, Vicki. Creating Writers. Boston, MA: Pearson, 2005. 

Write Source, Wilmington, MA:  Great Source Education Group, 2006.   

(Although this is a student book it has excellent examples of the writing process, 
traits of good writing and the forms of writing.) 

 
Student Texts 
There are many titles that teachers and students may select to better 

understand narrative writing. Library Media Specialists from the South Carolina 
Association of School Librarians (SCASL) are collaborating with the South 

Carolina Department of Education to provide a sampling of texts to match the 
indicators. This will continue be a work in progress. Teachers should collaborate 
with their library media specialists for additional suggestions. These titles can 

be used for read alouds, shared reading, and independent reading. While each 
title on the list has been read and reviewed by professionals, some of these 

titles may not meet the needs of each classroom environment. Teachers are 
encouraged to read the texts prior to using them in class 
 

Nonprint Materials 
http://www.writingfix.com/ 

 
http://school.discoveryeducation.com/lessonplans/programs/writingStrat/## 

 
http://streaming.discoveryeducation.com 
Sentence Structure (Grades 3-5).  

 
http://streaming.discoveryeducation.com 

A Closer Look at Sentence Structure (Grades 3-5).  
 

http://www.writingfix.com/
http://school.discoveryeducation.com/lessonplans/programs/writingStrat/##
http://streaming.discoveryeducation.com/
http://streaming.discoveryeducation.com/

